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Abstract 
This study compares a realistic scenario training used for examining student police officers with a scenario training used for 
training student police officers. It is based on individual interviews with 11 teachers and 8 student police officers in focus groups 
of 2-3 students.  The result showed that in the examining scenario, the students' learning takes place mainly before the training 
and the teachers' focus is on assessment and grading. In the training scenario the students' learning is related to during and after 
the training and the teachers' focus is on learning climate, feedback and reflection. The results indicate that the difference 
between the two scenarios construct different approaches to future professions. 
© 2012 Published by Elsevier Ltd. 
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1. Introduction 
 
   Actors in turnout activities (police, ambulance and fire brigade) conduct practical work in dynamic situations. 
Among other things, the work requires that the staff can take in the situation in order to be able to make adequate 
decisions and perform the necessary measures; a turnout may also require that the work be done at high speed. 
Decisions and measures that are made may be of vital importance to people, both to the person in distress and to the 
employees themselves. The situation may involve people who are upset, and there may also be threatening or violent 
situations. The police profession may require an ability to be able to act under stress. (Anderson, Litzenberger & 
Plecas, 2002). Raoul. R.D. Oudejans (2007) has investigated the difference between training shooting together with 
an antagonist (who uses weapons with colour ampoules) and merely shooting at targets. His results show that 
training in reality-based scenarios with stressful situations (antagonists) increases the ability to handle the reality 
with unpredictable situations that police officers may find themselves in. Arthwohl, & Christensen (1997) also think 
that this kind of training where students can act in earnest is a good way of preparing for the future reality as police 
officers. They write: Training is worthless unless it prepares you mentally, physically and emotionally for what you 
will encounter on the streets (p. 69). In professional education such as police education realistic scenario training is 
conducted as a part of the students’ learning and examination. Researchers point out the importance of this kind of 
training, but think that many do not conduct this teaching in an optimal way (Littlejohn Shinder, 2001; Murray, 
2006). In the literature different concepts are used, such as reality-based scenarios, role-plays, reality-based 
exercises, realistic scenario training, simulations etc. The literature emphasises that the aim of such training is that, 
when the participants “are forced” to act in different ways, active learning takes place. The participants are activated 
both intellectually and emotionally (Madsén, 1998). The experience that is created becomes learning (Dieckmann, 
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2009), or an opportunity to strengthen what one has already learned and to train practising knowledge in the right 
context (Hansson, 2004). Artwohl & Christensen (1997) use the term realistic training and think that training in this 
 
   In this study I compare a realistic scenario training used for examining police students with a scenario training 
used for training police students on the basis of a before, during and after perspective. Drawing on a socio-
constructivist perspective emphasizing experience as a basis for knowledge, understanding and meaning makes this 
study place its focus on four aspects. The student as responsible with inner motivation that actively creates 
 McAleese, 1993). 
The study group for constructing knowledge together with others and gaining access to multiple perspectives 
(Johansson, 1999), where the climate within the group is central (Johansson, 1999; Olofsson, 2000; Biggs & Tang, 
2007). The teacher 
Fishman, 1993; Biggs & Tang, 2007) and to support the students in knowing how to know, in becoming conscious 
of the process in the knowledge construction (Knuth & Cunningham, 1993). The last factor that will be elucidated is 
the context that the teachers create, which will give the students opportunities to study in an active, social and 
reflecting way (Jonassen, 1994). With this as my point of departure I will briefly discuss whether these realistic 
scenario-  
  
2.  Previous research  
 
   Aspects found in the literature with a Before perspective, i.e. aspects that are essential before the training is 
implemented are: the importance of having a clear aim and objective of is to be trained (Dieckmann, 2009; Hansson, 
2004; Littlejohn Shindler, 2001; Murray, 2006). Dieckmann (2009) thinks that both teachers and participants should 
have simulation competence. He also emphasises the importance of creating a good learning environment with an 
atmosphere where the participants feel trust and dare to enter into the training and feel confidence in this 
pedagogical form of learning.  
   For aspects with a Below perspective it is emphasised that the education should be as realistic as possible and 
contain both dynamics and stress (Arthwohl & Christensen, 1997). Littlejohn Shindler (2001) think that reality 
aspects are important, such as equipment, clothes, the environment where the scenario takes place and that it is also 
accepted by the figurants that have a great responsibility for creating a good scenario (Littlejohn Shindler, 2001; 
Murray, 2006). Dieckmann (2009) thinks however that it is irrelevant whether the scenario is realistic or not as long 
as the aim is attained. He states that realism is mixed up with relevance, relevant in relation to aim and learning 
objective. Another aspect that is emphasised is t
the situation; otherwise Littlejohn Shindler (2001) thinks that what is learned is only that police work is dangerous 
and that situations cannot be managed. When the training is designed, difficulty, complexity and stress must be in 
points out the importance of feedback. The importance of a serious attitude to this form of pedagogy is also 
 
   Furthermore Hansson thinks that the After perspective should consist of a well thought-out follow-up with a 
critical examination and analys
experiences to build further knowledge on their experiences. 
 
3.  Method 
 
   Semi-structured interviews were conducted with eight teachers and five student police officers in one of the police 
educations (place 1) and three teachers and three student police officers in the other police education (place 2). The 
teachers were interviewed individually and the students in groups, two groups in place 1 and one group in place 2. 
After listening to the recorded interviews and transcribing them, I coded the material in keywords where I looked for 
shared and different aspects in the two training sessions. The exercises on which the interviews are based are whole-
day exercises where the student police officers work in groups or in pairs, and the situations they are trained in 
involve meeting with other people in reality-based police events. 
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   In both training sessions attempts are made to create realistic conditions where the students are supposed to work 
in police events. In place 1 the training is not concluded with an examination and is conducted in a base group, i.e. 
six students work together. The figurants are other student police officers who have participated in the training 
before. In place 2 the training, which is concluded with an examination, is conducted at the end of the fourth 
semester. The students work in p
that require figurants, they are always hired people, i.e. unknown figurants who act. Since the training is concluded 
with an examination, a mark is given for each assignment. The student police officers are however not informed 
about this, and at the end of the training the teachers sum up these marks in order to give each individual student a 
final mark. 
   With the theoretical point of departure I made areas of inquiry that my interviews were based on. These areas of 
 
 
4. Results 
 
4.1.  Before the day of training  in the training without examination 
 
   Both teachers and students think that  is important before, during and after the day of 
the students say,  
. 
   Teachers state that the students must be given an opportunity to be well prepared before a training session, both 
with preceding lessons providing the knowledge that they need in order to handle the scenarios included in the 
training and insight into how they themselves should conduct their practical and mental preparation for the training. 
   The learning climate is something that is emphasised as an important aspect to work with in order for the teachers 
order to be able to utilise a day of training, because otherwise they might easily become passive in order not to risk 
failing. This learning climate is something that the teachers think they must work with all the time both in the 
preceding lessons and during the training. how I send signals, how do I stand, how do I 
 
   The aim of the training is something that the teachers describe as a very important part of the training and that 
influences many parts during the day. Many of the teachers mention repeatedly the importance of being clear about 
the aim of the training and the respective station, since this governs to a high degree how the training should be 
organised, how the figurants should be instructed, how feedback should be given, what is the core of the station and 
governs what they want to achieve. A structured aim can also make the training easier for new teachers. One teacher 
says about the aspect that a clear aim is very important: . 
   The students state that the teachers can control the content so that they train exactly what the teachers want. They 
also say that it is important that the training is interesting but they also say that what is regarded as interesting is an 
individual matter.  They want to see a firm link with 
reality in the training. The teachers state that the planning of scenario design is important and describe several 
aspects that are essential. These results are however not accounted for in this paper. 
 
4.2 During the day of training  in training without examination 
 
   The figurants are described by all the persons involved as very important. One teacher says, 
to inform the figurants so that they act on the right level, to make them understand what an important role they play, 
. All the teachers think that it is important to instruct the figurants so that they understand 
the aim and know how to act in order to create realism. If the figurants know what the aim of the training is, they 
can steer the scenario in the right direction. On the contrary, if the figures are less well informed they can 
. 
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   The teachers spend a large part of the day by being observers and giving feedback on the action when the students 
have acted in the scenario. Most of the teachers think that feedback is one of the difficulties, but at the same time 
 
   The students think that the teachers helped them to develop through feedback where the teachers asked questions, 
presented other angles of approach and made them pay attention to things that gave them something to think about.  
  
4.3.  After the scenarios  in training without an examination 
 
   All the teachers say that the reflection after all scenarios have been completed is very important. Many of them 
think that it is the most important feature of the day for the learning. They think that it is important to guide and 
support the students; - . One teacher also says that it is 
important for the teacher to imbue them with the idea and feeling that it is fun to develop and that they should not 
feel that their performance is a failure. All the teachers return several times to the importance of creating insight into 
the significance of reflection and also of creating an 
. 
   The students also think reflection as very important and say that a great deal of the reflection takes place 
individually at home but that it has also been discussed in the base group. The group reflection after the training is 
good, in their opinion. One student says, ion itself. It is that which 
. But it is important that the students assume 
responsibility for making it good. The say that it is important that all the members of the group have the same goal 
for the reflection, since they will then get further perspectives to reflect on at home. Another student says, 
. One student says that one reason why they remember everything so 
strongly is that they reflect so much on their own way of acting. 
 
  
-based scenarios without an examination. 
 
4.1.1.  Before the day of training  in the training concluded with an examination  
 
   In a before perspective it is a matter of giving the students the knowledge they need to manage the training in a 
good way. Where the training is concluded with an examination, the students are very well prepared for the training, 
according to both teachers and students. A great deal of the learning is created before the training, where great 
responsibility is placed on the students. One teacher says, 
. The students think that it is a good thing that the training leads to an examination, 
which makes them prepare themselves well and place great focus and alertness on the day of training. 
   The police education is described as containing a lot of base group work and both teachers and students think that 
training that is concluded with an examination, all students will be informed about the training and know that they 
will be examined and judged individually at the end of the fourth semester. 
 This gives a clear hint to the students that they cannot hide in 
the group and that the individual students must take their own responsibility for their learning. 
Before 
Students' engagement 
Preparation 
Learning climate 
Aim 
Scenariodesign 
During 
Students' engagement 
Figurants 
Feedback 
After 
Students' engagement 
Reflection 
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it is generally known to the students who begin their studies here that they will undergo this training; they know that 
 
   Si
other things based on law, tactics, treatment, information and messages to crime victims, planning is required where 
the teachers create a scenario design with these aspects and environments. To the teachers it is important to possess 
knowledge of different parts of the police education and understanding of what level the students are on. The 
ssible are among other things about 
thought- . 
   The judgement appears to be difficult for the teachers and is seen as very important for creating fair conditions for 
the students. The judgement is made by means of criteria established in advance and follow-up questions after the 
respective scenario. 
 
 
4.2.1. During the day of training  in the training concluded with an examination 
 
   Realism is emphasised by all teachers as a very important aspect and hired figurants contribute strongly to the 
realistic feeling. Other aspects described as essential are the environment where the scenario takes place and the 
training, because otherwise there may erroneous interpretations, which may lead to the aim of the station not being 
attained. All the teachers say, 
 
   When the students have implemented the station, the teachers make an individual judgement. This is regarded as a 
difficulty, and clear criteria are important as well as the teachers working at the respective station having reached 
consensus. Another difficulty consists of students trying to conceal their ignorance, which the teachers have tried to 
minimise by als
other time. 
 
 4.3.1. After scenarios  in the training concluded with an examination  
 
   
teachers mark the respective student. The teachers discuss the students to see what difficulties a student who fails 
has. Based on this there is a talk with the failed student and a re-examination on a later occasion. 
 
  
-based scenarios concluded with an 
examination.  
 
5. Analysis 
 
   In the analysis I use a constructivist theory with four parts: the student, the study group, the teacher and the 
context as my point of departure. There is first an analysis of the training that is not concluded with an examination 
and then of the training with an examination. 
 
5.1 The training without an examination  
 
Before 
Preparation 
Knowledge of the training 
Scenariodesign 
Judgement planning 
During 
Realism 
Figurants 
Judgement 
After 
Marking 
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   Training in reality-based scenarios without an examination is to a great extent equivalent to social constructivism. 
For the student police officers it is a matter of actively constructing their knowledge by means of preparation before 
the training, acting actively in a scenario with subsequent feedback and reflection. An active approach, inner 
motivation and responsibility are required for preparing oneself, entering into the training with a serious attitude, 
clearly emphasised. The interviews also show that during the training there are opportunities to act and dare to try 
ways of behaving without worrying about failing. Feedback and reflection are described as enormously important 
both training sessions the action itself takes place in social interaction, and in the training without an examination 
alternative views are expressed concerning feedback and reflection as very important aspects, which are emphasised 
by both students and teachers. 
 
 5.2 The training with an examination 
 
   To the students who have training concluded with an examination the preparation is enormously important, and 
 studies with knowledge that it will be controlled. The student police officers also state that 
they prepare themselves rigorously. The focus of acting actively is on passing, i.e. not making any mistakes. 
Reflection is not included in the design of the training but is up to the individual student. 
   In the training with an examination some feedback is given, but both students and teachers feel that they would 
have liked more feedback for the sake of learning. In contrast, the marking, which is presented a few weeks after the 
training, serves as feedback on whether the action was passed or not. Marking and judgement are also described as 
an important task for the teachers. Since reflection is not included in the design, it is entirely up to the individual 
s
reflecting on alternative actions, reflection is also an approach to lifelong learning and a development tool for 
activities that I think should be taught in these training sessions that are supposed to resemble reality. 
   A real context is built into these training sessions. The training concluded with an examination is the one with the 
clearest focus on reality aspects and goal orientation, as regards both training as close to reality as possible and the 
goal orientation in the form of marking criteria. But I think it is importa
result might be imitation pedagogy instead of finding opportunities for development and the aim of what should be 
learned or examined might not get a clear focus. 
 
6. Conclusion  
 
    All those involved, both students and teachers, are very satisfied with precisely the training they participated in. 
The students and teachers who had training with an examination think that it is a good thing that it had an 
examination, and the students and teachers who had training without an examination think that it is the best way in 
which to conduct training. 
   The general opinion of all teachers and students is that these training sessions are highly appreciate and 
instructive. When everybody without exception is satisfied with an activity, the need decreases of examining it 
critically and the risks increase that other things are conducted than the intended ones. E.g. how much focus do the 
student police officers really place on learning, or are they so satisfied and think it is fun because they have been 
allowed to act as police officers in a relatively real environment. Regardless of how they are organised, these two 
types of training, are both aimed at preparing the students for their future working life as police officers. The 
question is what attitudes these training sessions create in students who will be active out in the streets within the 
near future. My study indicates that these training sessions create different attitudes to working life. The students 
who have been examined, i.e. controlled and passed, will probably enter working life knowing that they have got a 
nce required for working as a police officer, which may give tem self-
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and the importance of being controlled and not making mistakes increases. Even if police work may be seen as an 
activity that should be transparent and controlled, and as few mistakes as possible should be made, one insight for 
the students is that when the situation has been managed, the work has been done. That is, if development work and 
development work in reality may also be limited. The group of students that enter working life with reality-based 
training emphasising the learning process and reflection will probably enter with this knowledge and an attitude by 
which this profession consists of a process where the development tools, e.g. feedback and reflection, are essential 
for lifelong learning and development of the profession. When the work includes meeting people a built-in factor is 
previous experiences is important and should be a trained attitude. 
 
   The conclusion is that it is important to critically reflect on and problematise the way in which the training is 
conducted in order to know what it results in and that it tallies with the intentions. 
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